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Leave the
world
better
than you
found it.




1. Three essential types of services needed
in gifted education

2. Important of understanding students’
attitudes toward achievement

3. Guiding principles for talent
development



Talent Development is a Two Step Process—

1. We must provide opportunities for talent to
surface

2. Then we must provide services that develop
students’ talents



Talent Scout

SEARCHING FOR POINTS OF PROMISE




We do this by providing opportunities and

Recognizing

Students’

Strengths
ad INterests




Identify students as gifted

Develop students’ gifts

It is the servicing of the gifts and
talents that makes the difference
in children’s lives in the benefits it
brings to them and to society.



Three Gifted
Education Services
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Addressing
Challenges
in Gifted
Education
with Three
Legs of
Gifted
Education
Services

Access to
Advanced
Content
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Classrooms are very diverse

places, and every school has

kids who are a year or more
above grade level
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Options to
ensure
access to
advanced
content

Curriculum
Compacting

Subject-Specific
Acceleration

Whole-Grade
Acceleration



What is the most underused strategy in gifted education?
A/
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Building Up Mathematics
Proficiency Utilizing Push-in

Projectbumpup.education.uconn.edu
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Feedback 0,70
Deep motivation and approach 0,69
ield indasandenes N 68
Acceleration programs 0,68
Learning goals vs. o gos 0,68
Problem-solving teaching 0,68
Outlining and transforming 0,66
Concept mapping 0,64
Vocabulary programs 0,62
Creativity programs 0,62
Behavioral intervention programs 0,62
Setting standards for self-judgement 0,62
Teachers not labeling students 0,61
s of high school to university achievement 0,60
Meta-cognitive strategies 0,60
Spaced vs. mass practice 0,60
Direct instruction 0,60
Mathematics programs 0,59
Appropriately challenging goals 0,59
Spelling programs 0,58
Tactile stimulation programs 0,58

Strateqy monitoring 0,58
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“Three acceleration meta-analyses showed that accelerated
students significantly outperformed their nonaccelerated same-
age peers (g=0.70) but did not differ significantly from
nonaccelerated older peers (g=0.09).”
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National Center for Research on Gifted Education (NCRGE). (2024). Supporting aca,
Center for Research on Gifted Education. https://ncrge.uconn.edu/acceleratj

acceleration in schools. National



Whole-Grade

Acceleratiol

Universally screen student

determine who has . |
| f
erage reading and math achievement

scores two.grade levels ahead

National Center for Research on Gifted Education (NCRGE). (2024). Supporting aca, acceleration in schools. National

Center for Research on Gifted Education. https://ncrge.uconn.edu/acceleratj



Grade skipping works!

Not only was academic achievement more
positive for the grade skipped learners, but
also their social adjustment and academic
self-esteem were more positive.

Karen B. Rogers
University of St Thomas (Minnesota)



Acceleration isn’t about doing things faster...
...It is about matching instruction to students’ learning needs




Is your school interested in doing
acceleration with confidence?

NCRGE is seeking schools serving
grades 2-5 interested in FREE
PROFESSIONAL LEARNING
OPPORTUNITIES and assistance in
making acceleration decisions.
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Increased Depth and
Complexity in Instruction



Academic Challenge

y.




Academic Challenge




Academic Challenge

“I don’t want to be
academically challenged...




Academic Challenge

quest for mastery

Intellectual Stimulation

search for meaning




What is the _ -
relationship -
between \
academic

challenge and ’//@Q
intellectual ~‘/

73

stimulation?




ecause
content is
academically
challenging
does not
guarantee that
students will
find it
intellectually
stimulating.
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ecause
content is
academically
challenging
does not
guarantee that
students will
find it
intellectually
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Too much academic challenge with
adequate intellectual stimulation produces
students.



ecause
content is
academically
challenging
does not
guarantee that
students will
find it
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stimulating.
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Optimal challenge combined with
Intellectual stimulation produces students
in a state of o



Too little academic challenge, too little
Intellectual stimulation produces
students.

Too much academic challenge, too little
intellectual stimulation produces “
” students.

Too much academic challenge with

adeqguate intellectual stimulation produces
students.

Optimal challenge combined with

Intellectual stimulation produces students
in a state of “ .




Is what I am
asking
students to do
sufficiently
challenging
AND
intellectually
stimulating?

If not, how
can I make it?

Too little academic challenge, too little
Intellectual stimulation produces
students.

Too much academic challenge, too little
intellectual stimulation produces “
” students.

Too much academic challenge with
adequate intellectual stimulation produces
students.

Optimal challenge combined with
Intellectual stimulation produces students
in a state of “ .



How Big Is Big?

Jacob’s
Ladder

Reading
Comprehension
Program

AWESOME ADVANCED ACTIVITIES
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Sandra Kaplan’s Depth and Complexity nttps//wwwyoutube.com/watch?v=McEIdMETSnw

pgcn.s;u Introduction to the Prompts of Depth and Complexity - Project Linking Learning ~»
e Share

Google 2
Introduction
to the
Prompts of
Depth and
Complexity —
Project
Linking
Learning
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Based on
Student
Interest



Never
underestimate the
power of student
interest in making
learning meaningful




Relationship Between Perceived Level of Talent and Belief in an Entity Theory of Intelligence, the Imporiance of Natural Ability

in High Performance Levels, the Important of Personal Effort in High Performance Levels, and Interest in Each of 15 Talent

Areas
Talent Area Entity Belief Role of Ability Role of Effort Personal Intcssng,
Musical Skills -0.093 0.019 0.36** f0.601-°Y
Art Skills -0.123 -0.053 0.16 & 0.620% w
Mathematical Skills 0.027 0.263** 0.059 §F 0550+ %
Athletic Skills 0.003 0.124 0.116 0.726%
Writing Skills 0.082 0.259%* 0.064 0.598%*
Spelling Skills 0.052 0.162 0.089 0.350%*
Dance Skills 0.008 0.109 0.18* 0.691%
Inter-Personal Skills -0.191% 0.15 0.11 0.453%*
Logical/Reasoning Skills -0.052 0.26%* -0.069 0.514%*
Visual /Spatial Skills -0.126 0.137 0.086 0.513%*
Language Acquisition Skills -0.029 0.063 0.095 & 0.496%*
Verbal Skills -0.034 0.237%* 0.066 § 0485+ 2
Leadership Skills -0.185* 0.186* 0.213* % 0.613% %
Science Skills -0.072 0.064 0.05 §0.688+
Overall Academic Skills -0.002 0.093 0.038

- 2>l
- S
-
" .



The Enrichment Triad Model

Tygpe 11
Grevup
Yraining

Bcetivities

Type LIl
Individedl & Small
Greup
Investigoations of
Re¢l Preblems




authentic methods
& products

authentic
audiences




My wife and | bring up
STEP monthly as we
raise our two boys.
Thank you for
exposing us to some
invaluable experiences
at such a young age. |
still can't believe | was
set free in a darkroom
in elementary school!

D™ R -
——
i — -
——




- v
.- sue

] 12 NEW -~ -
= . ] IRRESISTIBLE - R‘
quenis “SUBS SERIES]

s = o

YHE GREY -3

around’choice. ..’

bill barr ’

25




Unfortunately

choice

is absent or limited during most
of the school day for many
students




Enrichment
Clusters
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What beliefs
do students
need to have
about
themselves
and tasks
before they
are ready to
learn?

Siegle, D., McCoach, D. B., & Roberts, A. (2017). Why | achieve determines Whether I
achieve. High Ability Studies, 28, 59-72. https://doi.org/10.1080/13598139.2017.1302873



Achievement Orientation Model

. =
Expects to Succeed
(Environmental Perception)

Sets Realistic ]
| { \ Expectations i
Possesses i and Implements Task
Adequate | ngagemen Appropriate ; Engagement
Skills to ‘ H Strategies to ] — and

Perform Successfully Achievement
the TaSk Values the TaSk Confldent in One S Complete Goals
(M(jezgr?t?lﬁggs) ility to Perform (Self-
J the Task (Self- Regulation)
Efficacy)
CONTEXT CONTEXT CONTEXT CONTEXT CONTEXT CONTEXT
Teachers Peers Family
Each of the four elements of the model (Meaningfulness, Self-Efficacy, Environmental Perception, and Self-Regulation) is usually present in N N
individuals who achieve at a level commensurate with their abilities. Some of these factors may be stronger than others, but overall, achievement-
oriented individuals display a combination of all four traits. Remediation can be based on diagnosing which element or elements are deficit and UNIVERSITY OF CONNECTICUT

addressing them. Two individuals might have very different remediation programs based on their achievement-orientation profiles.



Confidence: | am capable!

Perceived
Support

Interest: It’s important to me!

E gagem“t> Trust: | have what | need and feel
supported!
Meaningful S.elf-
Task Efficacy

Engage: | am ready to do it!



Confidence
e Interest
= Trust
L
G

Engagement



When students value a task or outcome
and have positive perceptions of their
skills and their opportunities for
success, they are more likely to
Implement self-requlatory behavior and

apply appropriate strategies for
SuUcCCess.



Three key principles to

guide talent development...

1. Recognize and Value Individual Differences

-Remove Limitations on what students can lear I'how quickly
-Provide Freedom to Explore Passions

2. Support Intellectual Curiosity

-Encourage and Model Creativity and Risk Taking
-Help Students Understand They Can Learn and Grow

3. Provide Life-Long Thinking and Learning Tools

-Provide Meani |, Relevant Learnin riences
-Encourage Pro Solving




When
placed In
appropriate
environments,
all living
things
flourish.

-Del Siegle




The only way our country will reach its potential
is if we help all our children reach their potential.



